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The reading activity is a function of text factors , task factors 
and Reader Factors 
 
Text Factors: the format of the text, the complexity of the 
language used, the number of texts a reader encounters etc. 
 
Task factors :the potential time and other practical constraints, 
the goals of the task (e.g. read for pleasure, read for deep 
understanding or skim) and the complexity or number of tasks 
to be completed.  
 
Reader factors ---motivation, prior knowledge, and other 
cognitive abilities 
Based on these three factors, readers apply a set of reading 
literacy processes in order to locate, extract information and 
construct meaning from texts to achieve the tasks.  

Reading Literacy --Sources of Influence  



Organizing The Domain –Reading Literacy 

• Reading --is a pervasive and highly diverse activity 
• Why is the domain organized according to a set of dimensions?? 

• to design an assessment that adequately represents the many 
facets of reading literacy 

• The dimensions --determine the test design and, ultimately, the 
evidence about student proficiencies --can be collected and 
reported.  



  
PISA Reading Literacy assessment  

 Two most important considerations are:  
 

 
• to ensure broad coverage of what students read -- for what purposes they 

read, both in and outside of school 
 

• second, to represent a natural range of difficulty in texts and tasks 

 
 



  
PISA Reading Literacy assessment  
 Built on Three Major Dimensions  

 • Text – the range of material read, format etc. of material that 
is read 

• Processes –the cognitive approach (mental strategies, 
approaches ) that determines how readers engage with a text 

• Scenarios – the range of broad contexts or purposes for which 
reading takes place with one or more thematically related 
texts 

• Within scenarios are tasks – the assigned goals that readers must achieve 
in order to succeed  

• Difficulty of tasks can be varied by manipulating text features and task 
goals, which then require deployment of different cognitive processes   
 



 
 

Texts --classified along four different dimensions in the PISA 
framework 

 1. Source --is a unit of text. 
• Single –has an author or a group of authors, 

a time of writing or publication date and a 
reference title or number 

 
• Multiple –where each has a different author, 

different publication times or have different 
titles or reference numbers. 

1. Source 
2. Organization & 

Navigation 

3. Format 

4.  Type. 



 
 
Texts –Organization and Navigation 
 
 Static  

• texts with simple organization and a low density of navigation 
tools 

• typically texts with one or several pages organized in a linear 
way.  

 
Dynamic  

• texts with a more complex, non-linear organization and a higher 
density of navigation tools. 



 
 
Texts –FORMAT--four main classifications  
 
 • Continuous--- formed by sentences that are in turn organized into paragraphs 
(e.g., newspaper reports, short stories, reviews and letters  novels) 

• Non-continuous-- also known as documents, are composed of a number of 
lists (e.g., tables, indexes,  advertisements, graphs, schedules, forms, 
diagrams, catalogues) 

• Mixed-- contain elements of both continuous and non-continuous formats and 
are commonly used in magazines and authored web pages 

• Multiple-- comprise discrete parts that are juxtaposed for a particular 
occasion or purpose 



Example: Continuous text 



Example: Non-continuous text 



Example: Mixed text 



Example: Multiple texts 
  

 



 
MULTIPLE –TEXTS 



Some countries are significant producers of local food, others less so. The 
local food movement is a campaign started in countries which import more 
food than in the past. In America, for example, in the 1900s over 40 per cent 
of the population lived on farms, whereas in 2000 the figure was 1 per cent. 
Nowadays, in such areas, the local food movement wants a shift back 
towards small-scale farming and locally-supplied food. This is an alternative 
to imported food, where producers are separated from consumers by ‘food 
miles’, resulting in long journey times. Although some big supermarkets stock 
local food, this is not the main trend as customers still want a wide choice of 
foods all year round. With local growing, the buyer can purchase food from 
the farmer in person or online, or from local shops. The farmer retains more 
money, which has a positive impact on local economies as money is kept 
within a region. 

TEXT A 
 
MULTIPLE –TEXTS--continued 



 
MULTIPLE –TEXTS--
continued 



 
MULTIPLE –TEXTS--continued 



 
MULTIPLE –
TEXTS--continued 



 
MULTIPLE –TEXTS--continued 



The notes on the right 
contain information 
based on these texts. 
Find an exact number, 
word or phrase 
(maximum three words) 
from texts A–D to 
complete the missing 
information in gaps 26–
30. Write the exact 
number, word or phrase 
in the blanks 

 
MULTIPLE –TEXTS--continued 



Text types --- Six categories 
• Description  

• texts with information that refers to properties of objects in space 
• provide an answer to “what” questions 
• Examples include a depiction of a place in a travelogue, a catalogue or a 

process in a technical manual.  
• Narration 

• texts with information that refers to objects in time 
• provide answers to “when” or “in what sequence” 
• Examples include a report, a news story, a novel, a short story or a play 

• Exposition  
• texts with explanations of how different elements interrelate in a 

meaningful way  
• provide answers to “how” questions 
• Examples include a scholarly essay, a diagram showing a model of memory, 

a graph of population trends, or a concept map for an entry in an online 
encyclopedia.  

 



• Argument  
• texts that present the relationship among concepts or propositions 
• provide answers to “why” questions.  
• sub classification --persuasive and opinionative texts, referring to opinions and points of 

view 
• Examples -- letter to the editor, a poster advertisement, posts in an online forum or a 

review of a book or film.  
• Instruction  

•  text that provides instructions on what to do 
•  Examples include a recipe, a series of diagrams showing how to give first aid or guidelines 

for operating software.  
• Transaction  

•  a text that aims to achieve a purpose such as requesting that something is done, organizing  
a meeting or making a social engagement with a friend 

•  Examples include a letter, an email or a text message. 

Text type --- Continued 



Scenarios 

• Reading --- purpose-driven activity 
• Occurs when a reader wishes to accomplish a particular goal 

• locating information to fill out a form  
•  understanding a topic well enough to participate in a discussion with peers 

• Traditional reading assessments--“goal” is simply to answer a few discrete 
questions about a text on a general topic and then move on to the next-- 
ARTIFICIAL 

The Reading Literacy units developed for 2018 ---scenario-based 
• Each unit begins with a fictional scenario that describes the over-arching goal 

for reading the text or collection of texts in the unit.  
• reader is given both a context and a purpose that helps to shape the way he or 

she searches for, comprehends, and integrates information 
•  Scenarios were developed to address a range of situations.  



• Personal – situations that contain text 
that satisfies an individual’s personal 
interests in both practical and 
intellectual ways 

• Examples personal letters, fiction, biography 
and informational texts that are read to satisfy 
curiosity or for leisure as well as personal 
emails, instant messages and blogs.  

• Public – situations that contain text 
that relates to activities and concerns 
of the society at large 

• Examples include official documents, 
information about public events, message 
boards, news websites and public notices.  

Scenarios 
• Educational – situations that contain 

text designed for the purpose of 
instruction and that is often chosen by 
an instructor rather than the reader 

• Examples include printed or electronic 
textbooks and interactive learning software.  
 
 

• Occupational – situations that contain 
text that supports the accomplishment 
of an immediate task 

• Examples --texts used to search for a job 
such as printed classified ads or online job 
websites, and texts that provide workplace 
directions. 
 



Personal Scenario 



Public Scenario Occupational 
Scenario 



Educational Scenario 



Cognitive Processes 
• Successful reading, whether reading a single text or reading and 

integrating information across multiple texts, requires an individual 
to perform a range of processes.  
 

• The 2018 Reading Literacy framework --defines several cognitive 
processes that span a range of difficulty. 



Cognitive Processes 

 

Locate information  
• Scan, Access and retrieve 

target information within a 
text eg. a few words, 
phrases or numerical 
values.  

• Search for and select 
relevant text – to get the 
desired information from 
among several texts given 
the demands of the 
item/task. 

Understand  
 Represent literal information – 

comprehending the literal meaning of 
sentences or short passages, typically 
matching a direct or close paraphrasing of 
information in the question with 
information in a passage.  

 
 Integrate and generate inferences – going 

beyond the literal meaning of information 
in a text by integrating information across 
sentences or even an entire passage.  
 Tasks that require the student to 

create a main idea or to produce a 
summary or a title for a passage are 
classified as “integrate and generate 
inference” items.  

 Integrate and generate inferences across 
multiple sources – integrating pieces of 
information that are located within two 
or more texts. 

Evaluate and Reflect 
• Assess quality and 

credibility – evaluating 
whether the information in 
a text is valid, current, 
accurate, unbiased, reliable, 
etc.  

• Readers --must identify and 
consider  

• the source of the 
information  

• content of the text  
• form of the text- how 

the author is presenting 
the information 

• Detect and handle conflict – 
determining whether 
multiple texts corroborate or 
contradict each other and 
when they conflict, deciding 
how to handle that conflict. 



Processes targeted in reading literacy test development for PISA  

 

Use content within the context Draw primarily upon outside knowledge 

LOCATE--Access and Retrieve UNDERSTAND--Integrate and Interpret  Evaluate & Reflect 

Retrieve Information 
Comprehend literal 

Information 
Integrate & generate 

inferences across multiple 
sources 

Integrate & generate 
inferences 

Reflect & evaluate form & 
content of text 

Detect & handle conflict 

  
 Within text 
 Search relevant text 

Assess quality & credibility 
of text 



RESPONSE FORMATS 

• Simple Multiple Choice 
• Complex Multiple Choice 
•  Short response items-- students provide a brief answer with a 

wider range of possible answers 
• Closed Constructed Response-- students provide their own 

responses with a limited range of acceptable answers. Questions 
are similar to traditional questions and have only one right answer. 
They usually require only simple recall or, at best, an inference.  
 
 
 



Response Formats –continued  
Open Constructed-response questions 

 
• ask students to apply knowledge, skills, and critical thinking abilities 

to real-world, standards-driven performance tasks.  
• there is often more than one way to correctly answer the question 
•  they require students to “construct” or develop their own answers 

without the benefit of any suggestions or choices. 
• can be very simple, requiring students to answer with only a 

sentence or two  or quite complex, requiring students to read a 
prompt or a specified text article, reflect on the key points, and then 
develop a meaningful essay or analysis of the information.  
 
 



At The End of the Question 

Framework       Characteristics  
• Scenario     Personal  
• Medium      Print  
• Text format     Continuous Text  
• type      Narration  
• Process      Integrate and interpret: Develop  

      an interpretation  

• Item      Open constructed response 
format 
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