
 
 

 
 





FLU QUESTION 2.1 
 

 Which one of the following describes a feature 
of the ACOL flu immunisation program? 

 

 A. Daily exercise classes will be run  during 
the winter. 

 B. Immunisations will be given during 
working hours. 

 C. A small bonus will be offered to 
participants. 

 D. A doctor will give the injections 

 FLU SCORING 2.1  
 

Full credit:  
B. Immunisations will be given during 
working hours.  

 

No credit:   
Other responses and missing. 

 



 
     Framework   2.1     Characteristics  
•  Scenario                       Public 
•  Text format            Mixed 
•  Type             Descriptive 

•  Process                     Locate Information 
•  Item                     Simple MCQ 

     
•  Proficiency Level         1(b)  

 
 



QUESTION 2.2 
 
We can talk about the content of a piece of writing (what it says). 
 
We can talk about its style (the way it is presented). 
 
Fiona wanted the style of this information sheet to be friendly and 
encouraging. 
 
Do you think she succeeded? 
 
Explain your answer by referring in detail to the layout, style of 
writing, pictures or other graphics. 



FLU SCORING 2.2 
 
Full credit: -  
Refers accurately to the text and relates style to purpose, consistent with “friendly and encouraging”. The answer must do AT 
LEAST ONE of the following:  
    (1) refer to one of the features in detail (layout, style of writing, pictures or other graphics; or other          similar) – that is, 

to a specific part or quality of a feature; AND/OR  
    (2) use evaluative terms other than “friendly” and “encouraging”. (Note that such terms as “interesting”, “easy to read” 

and “clear” are not considered to be adequately specific.)  
    Opinion about whether Fiona succeeded may be stated or implied.  
• No, it was a bad idea to put a picture of a syringe near the beginning. That looks scary. [Refers to one specific part of the 

design: a particular picture (1). Uses own evaluative term: “scary” (2).]  
• Yes, the pictures break up the writing and make it easy to read. [Describes a specific aspect of layout (1).]  
• The cartoon-like picture of the virus is friendly. [Refers to a specific aspect (“cartoonlike”) of one illustration (1).]  
• No, the pictures are childish and irrelevant. [Uses own terms (“childish”, “irrelevant”) to evaluate one of the features 

mentioned in the stem (2).]  
• Yes, the written style is relaxed and informal. [Uses own terms (“relaxed”, “informal”) to evaluate one of the features 

mentioned in the stem (2).]  
• Yes, the style was warm and inviting. [Uses own terms to evaluate style (2).]  
• There is too much writing. People wouldn’t bother reading it. [Refers to a relevant feature of the presentation: amount of 

text (1). Uses own evaluative terms (2).]  
• She doesn’t put pressure on people to get the injection, and that would encourage people. [Implicit reference to manner 

or register: an aspect of style (2).]  
• No, the writing style is very formal. [Debatable but plausible application of own evaluative term: “form 



Partial credit: - Refers accurately to the text and relates purpose 
to information and content (rather than style), consistent with 
“friendly and encouraging”. Opinion about whether Fiona 
succeeded may be stated or implied.  
• No, there is no way that a message about having an injection 

could be friendly and encouraging.  
• Yes she succeeded. She’s giving many opportunities and 

arranging times for a flu immunisation. She also gave 
suggestions about health.  



No credit: - Gives insufficient or vague answer.  
• Yes, it makes it sound as if it would be a good idea.  
• Yes it is friendly and encouraging. [Terms not applied to specific features.]  
• No, it doesn’t work.  
• No because some of the information is not correct. [Refers to content without making any connection to the idea of 

“friendly and encouraging”.]  
• Yes, the illustrations are encouraging and the style of the announcement is also acceptable. [“Illustrations are 

encouraging” does not go beyond the terms of the question. “The style of the announcement is also acceptable” is 
too vague.]  

• She succeeded, easy to read, and clear. [The terms used are not specific enough.]  
• I think that she has succeeded well. She has selected pictures and written interesting text. [Pictures are not evaluated 

in any way, and “interesting text” is too vague.]  
Shows inaccurate comprehension of the material or gives an implausible or irrelevant answer.  
• Yes everyone should have the injection. [Irrelevant and inaccurate.]  
• No, the pictures have nothing to do with the message. [Inaccurate]  
• Yes, because she wants people to be worried about getting the flu. [Conflicts with the idea of “friendly and 

encouraging”.]  
• It’s good but it’s only one opinion. [Irrelevant]  
• Yes, it gave brief information on what they will do to stop flu. [Irrelevant – refers to content in a non-specific way.]  
• Yes, she just tells the facts. [Irrelevant]  
• Yes, because more people should be immunised. [Gives a general opinion on the subject of immunisation, does not 

refer to the style or to details of content.]  
• Yes I do because no-one wants to be sick. Everyone wants good health 



Framework   2.2     Characteristics  

• Scenario      Public 
• Text format       Mixed 
• Type       Descriptive 
• Process       Evaluate  
• Item       Open constructed response

     
•  Proficiency Level    L 4  

 
 



QUESTION 2.3 
 
This information sheet suggests that if you want to protect 
yourself against the flu virus, a flu injection is 
 
A.more effective than exercise and a healthy diet, but more risky. 
B. a good idea, but not a substitute for   exercise and a healthy 

diet. 
C. as effective as exercise and a healthy  diet, and less 

troublesome. 
D. not worth considering if you have plenty of exercise and a 

healthy diet. 



FLU SCORING 2.3  
 
 
Full credit:  
 B. a good idea, but not a substitute for exercise 
and a healthy diet.  
 
 
No credit:  
 Other responses and missing 



Framework   2.3    Characteristics  
• Scenario      Public 
• Text format       Mixed 
• Type       Descriptive 
• Process        Generate  Inferences     
• Item       Complex multiple choice

     
•  Proficiency Level    L 3  

 
 



QUESTION 2.4 
 
Part of the information sheet says: 
Who should be immunised? 
 
Anyone interested in being protected against the virus. 
 
After Fiona had circulated the information sheet, a colleague told her that she 
should have left out the words “Anyone interested in being protected against 
the virus” because they were misleading. 
 
 
Do you agree that these words are misleading and should have been left out? 
 
 
Explain your answer. 



FLU SCORING 2.4  
Full credit: - 
Evaluates the section of text in relation to the term “misleading” by indicating that there is a potential contradiction. (“Who 
should be immunised? Anyone…” vs “Who should not be immunised?”). May or may not explain what the contradiction is. 
Agreement or disagreement may be stated or implied.  
• Yes, because it would be dangerous for some people to have the immunisation (e.g. pregnant women). [Describes 

contradiction.]  
• No, because you only have to read another couple of lines to realise that some people shouldn’t have the injection, and 

on the whole she wants people to have it.  
• Yes, because she says “anyone” can and later she states the people who should not be immunised. [Contradiction 

identified.]  
• This line suggests that all people should get the vaccine, which is untrue. [Contradiction briefly indicated.]  
• Yes, to some extent! Maybe: “Anyone interested in being protected against the virus, but who doesn’t suffer from any of 

the following symptoms or diseases.” [Suggested rewording implies recognition of the contradiction.]  
Evaluates the section of text in relation to the term “misleading” by indicating that the statement may be an exaggeration. 
(i.e. Not everyone needs the immunisation, or the immunisation does not offer complete protection.) May or may not 
explain what the exaggeration is. Agreement or disagreement may be stated or implied.  
• Leave out because having the immunisation is not a guarantee that you won’t get the flu.  
• I don’t agree, even though it makes it sound as if you will definitely get the flu if you don’t have the injection.  
• Having the injection is not a complete protection.  
• Leave out because not everyone gets the flu, especially if you are fit and well.  
• Yes I agree because it makes the shot sound better than it is. [Implies an exaggeration, though unspecified] 



FLU SCORING 2.4  
No credit:  
 
Gives insufficient or vague answer, or restates “misleading” without 
explanation.  
 
• Leave it in, it’s good. [No explanation.]  
• They should have put another picture there instead of the heading. [No 

explanation.]  
• Yes, this sentence is misleading and it could cause problems. [No explanation]  
 
Shows inaccurate comprehension of the material or gives an implausible or 
irrelevant answer.  
 
• It should have been left out because everyone has the right to decide for 

themselves. [Misunderstanding of register of the text: it is not an order.]  
• I think the word FLU should have been put in between THE and VIRUS, because 

people just taking a glance at it might think that they are talking about another 
virus and not the flu. [Implausible explanation for “misleading”.]  

• Yes, people may be interested but may have a fear of needles. [Irrelevant] 



Framework   2.4     Characteristics  
• Scenario      Public 
• Text format      Mixed 
• Type       Descriptive 
• Process       Integrate and Generate  
• Item       Short response   

   
•  Proficiency Level    L 5  

 
 



QUESTION 2.5 
 
According to the information sheet, which one of these staff members 
should contact Fiona? 
 
A. Steve from the store, who does not want to be immunised because he 
would rather rely on his natural immunity. 
 
B. Julie from sales, who wants to know if the immunisation program is 
compulsory. 
 
C. Alice from the mailroom who would like to be immunised this winter but is 
having a baby in two months. 
 
D. Michael from accounts who would like to be immunised but will be on leave 
in the week of May 17. 



FLU SCORING 2.5  
 

Full credit:  

  D. Michael from accounts 
who would like to be 
immunised but will be on 
leave in  the week of May 
17.  

No credit: Other responses 
and missing. 

 

Framework  2.5    
      Characteristics  
• Scenario     

     Public 

• Text format      
     Mixed 

• Type       
     Descriptive 

• Process      
     Locate 
information  

• Item     Simple MCQ  
    

•  Proficiency Level  L 1(b)  
 



The image part with relationship ID rId2 was not found in the file.

QUESTION 5.1 
 
What does the table indicate 
about the level of PLAN 
International’s activity in Ethiopia 
in 1996, 
compared with other countries in 
the region? 
 
A. The level of activity was 
comparatively high in Ethiopia. 

 
B. The level of activity was 
comparatively low in Ethiopia. 
 
C. It was about the same as in 
other countries in the region. 
 
D. It was comparatively high in the 
Habitat category, and low in the 
other categories. 



 
 
PLAN INTERNATIONAL SCORING 5.1 Note: 
The correct answer is B: “The level of activity was comparatively low in 
Ethiopia”. This question is for information only and will not independently 
contribute to the student’s score. The answer is taken into account in assessing 
the response to Question 5.2. 
 
Framework    5.1    Characteristics  

• Scenario      Public 

• Text format       Non Continuous  

• Type        Narration 

• Process       Locate, Access and     
      retrieve target information    
           

• Item        Simple MCQ 

•  Proficiency Level      1 b 



QUESTION 5.2 
 
In 1996 Ethiopia was one of the poorest countries in the world. 
Taking this fact and the information in the table into account, what do you think might 
explain the level of PLAN International’s activities in Ethiopia compared with its 
activities in other countries? 
Framework    5.2    Characteristics  
• Scenario      Public 
• Text format       Non Continuous  
• Type        Narration 
• Process       Evaluate and  reflect   

      
• Item        Open constructed response 
•  Proficiency Level      4 



PLAN INTERNATIONAL SCORING 5.2   

This answer suggests an efficient reader who has been able to analyze, apply SCHEMA 
about aid organizations: has an idea about training community leaders 
 
Full credit: 2 
 
Student has answered Question 5.1 correctly. Explains the level of PLAN’s activity by drawing on ALL the 
information supplied, with explicit or implicit reference to the type of activity conducted in Ethiopia by 
PLAN. Answer must also be consistent with (though does not need to refer to) BOTH of the following:  
 
(1) PLAN’s low level of activity in Ethiopia (information supplied in the table); AND  
(2) Ethiopia’s poverty (information given in the stem).  

• Aid organisations often start their work in a country by training local people so I would say PLAN had 
just started working in Ethiopia in 1996.  

• Training community workers might be the only kind of aid they can give there. There might not be 
the hospitals or schools in which they could base the other kinds of aid work.  

• Other foreign aid groups might be helping with medicine etc. and PLAN sees they need to know how 
to run the country. [Implicitly refers to training community leaders.] 
 



Partial credit: -  1--The answers are a little vague at places yet the student is trying to 
draw some good inferences 
 
- Student has answered Question 5.1 correctly. Explains the level of PLAN’s work by drawing on MOST 
of the information supplied. Answer must be consistent with (though does not need to refer to) BOTH 
of the following:  
 
(1) PLAN’s low level of activity in Ethiopia (information supplied in the table); AND  
(2) Ethiopia’s poverty (information given in the stem).  

• It might be hard to distribute aid there because things are in such a mess.  
• There may be a war on so it would be hard to give aid.  
• They don’t know how to help there.  
• If other organisations are helping in Ethiopia, there is less for PLAN to do. 
• I could imagine that the other countries received help first and that Ethiopia will be helped in 

the near future.  
• The people of Ethiopia may have a certain culture which makes it difficult to interact with 

foreigners.  
• I think they are giving a bit too much help in other countries and Ethiopia is missing out. Plan 

International might not have enough funding and money for all the countries in need.  



- Score 0—No credit 
- Student has answered Question 5.1 correctly. But the answer does not take into account the 

information supplied  about Ethiopia’s relative poverty. For example: 
 

• Ethiopia does not need PLAN’s help as much as the other countries. [Draws on information in 
the table but does not take into account the information about Ethiopia’s relative poverty 
supplied in the stem.]  

 
• Ethiopia is not as poor as the other countries so it doesn’t need PLAN’s help as much. [Draws 

on information in the table but is inconsistent with information about Ethiopia’s relative 
poverty supplied in the stem.]  
 

• Ethiopia might only need more help with their community leaders than other countries. 
[Draws in detail on information in the table but does not take into account the information 
about Ethiopia’s relative poverty supplied in the stem 

 



 
- Score 0—No credit 

 
- Student has answered Question 5.1 incorrectly.  
- but gives an insufficient or vague or inaccurate answer. For example: • They 

don’t do as much work in Ethiopia. [Restates information in Answer B in 
question 11 without attempting to explain it.]  
 

- • PLAN hardly does anything in Ethiopia.  
 

- • PLAN gives the same amount to every country. [Contradicts information 
in Answer B in question 11.] 
 
 
 
 



No credit: -        Only 11 % across OECD countries 
        students could answer 
Gives insufficient or vague answer. /missing 
• They don’t do as much work in Ethiopia. [Restates information in Key to 4A without 

attempting to explain it.]  
• PLAN hardly does anything in Ethiopia.  
 
Shows inaccurate comprehension of the material or gives an implausible or irrelevant answer.  
• They should be giving more to Ethiopia. [Expresses an opinion rather than suggesting an 

explanation.] They are only training community workers. They don’t seem to be doing 
anything for health or learning of the people there. [Does not explain the level of activity  

• The level of PLAN International’s activities in Ethiopia compared with its activities in other 
countries is higher. [Restates information in distractor to 4A without attempting to explain 
it.]  

• PLAN gives the same amount to every country. [Restates information in distractor to 4A 
without attempting to explain it.]  
 
 

  



QUESTION 6.1 
 
To explain the structure of DNA, 
the author talks about a pearl 
necklace. How do these pearl 
necklaces vary from one 
individual to another? 
 
A. They vary in length. 
B. The order of the pearls is 
different. 
C. The number of necklaces is 
different. 
D. The colour of the pearls is 
different. 

The image part with relationship ID rId2 was not found in the file.



READING UNIT 6—POLICE--SUMMARY 
 A murder has been committed--At the crime scene, investigators have gathered 

every possible shred of evidence imaginable: fibres from fabrics, hairs, finger 
marks, cigarette ends...The few hairs found on the victim’s jacket are red. And 
they look strangely like the suspect’s. If it could be proved that these hairs are 
indeed his, this would be evidence that he had in fact met the victim.  

 They examine some cells at the root of these hairs and some of the suspect’s 
blood cells. In the nucleus of each cell in our bodies there is DNA. What is it? DNA 
is like a necklace made of two twisted strings of pearls.  

 In each individual this order is exactly the same in all the cells in the body: But the 
order of the pearls varies from one person to another. Given the number of pearls 
strung in this way, there is very little chance of two people having the same DNA, 
with the exception of identical twins. Unique to each individual, DNA is thus a sort 
of genetic identity card.  



 
POLICE SCORING 6.1  

 
POLICE SCORING 6.1  
 
Full credit:  
 B. The order of the pearls is 
different.  
 
No credit: Other responses and missing 
 
student might get confused as to why 
additional information has been given 
might try to find links between mixed 
texts to answer 
TIP: Confidence building measures 
through practice 

 

Framework  6.1    Characteristics  
 Scenario                       Public 

Text format                      Mixed  
Type                      Narration 
Process       Retrieve information  

Item       Simple MCQ 
Proficiency Level    1a 
61% answered correctly 

 



QUESTION 6.2 
 
What is the purpose of the box headed “How is the genetic identity card revealed”? 
 
To explain 

 
B. what a bar code is. 
 
C. how cells are analysed to find the pattern of DNA. 
 
D. how it can be proved that a crime has been committed. 
A. what DNA is. 
 

POLICE SCORING 6.2  
 
Full credit:  C. How cells are analysed to find the pattern of DNA.  
 
No credit: Other responses and missing 

 



Framework   6.2    Characteristics  
• Scenario      Public 
• Text format       Mixed 
• Type         Narration 

• Process      Understand—interpret   
     and generate inference  

• Item        Complex MCQ 
•  Proficiency Level     2 

58% answered correctly 
student may get fixed on the word “genetic” and get confused if he is unable to 

think of the purpose why the box headed so has been included 
 



QUESTION 6.3 
 
What is the author’s main aim? 
 
A. To warn. 
 
B. To amuse. 
 
C. To inform. 
 
D. To convince. 



POLICE SCORING 6.3    80% answered correctly 
 
Full credit:  

 C. To inform.  
 
No credit: Other responses and missing 

Framework    6.3   Characteristics  
• Scenario      Public 
• Text format       Mixed 
• Type        Narration 
• Process       Understand—interpret  

       generate inference 
• Item        Simple MCQ 
•  Proficiency Level     1a 



QUESTION 6.4 
The end of the introduction (the first shaded section) says: “But how to prove it?” 
According to the passage, investigators try to find an answer to this question by 
 
A. interrogating witnesses. 
B. carrying out genetic analyses. 
C. interrogating the suspect thoroughly. 
D. going over all the results of the investigation again.. 
 
POLICE SCORING 6.4  81% answered correctly 
 
Full credit: B. carrying out genetic analyses.  
 
No credit: Other responses and missing.  
 
 



Framework    6.4   Characteristics  
• Scenario     Public 

• Text format      Mixed 
• Type       Narration 
• Process       Understand—interpret   

      generate inference 

• Item       Simple MCQ 
•  Proficiency Level     1a 

Although it is a simple MCQ the amount of reading that the student has 
to do might scare him/her—has to understand to answer the question 
correctly..might look for info at the wrong places 
 
tip: tell students that sometimes the answer may be right there—have 
the patience to read everything carefully 





READING UNIT 8--THE GIFT 

 

Gift is a story about a girl whose house is surrounded by flood 
waters and a panther. 

Text size is unusually large and requires sustained reading ability. 
Vocabulary that obstructs comprehension 
 
 
Tip: Encourage students to do  a lot of extensive  reading—fiction 
and non fiction and draft similar questions from stories of O’ 
Henry/Guy de Maupassant/Saki  



QUESTION 8.1 
 
What is the woman’s situation at the beginning of the story? 
 
A. She is too weak to leave the house after days without food. 
B. She is defending herself against a wild animal. 
C. Her house has been surrounded by flood waters. 
D. A flooded river has swept her house away. 
 
GIFT SCORING 8.1  
Full credit:  
 C. Her house has been surrounded by flood waters.  
 
No credit: Other responses and missing. 
 



Framework  8.1     Characteristics  
• Scenario      Personal 
• Text format       Continuous 
• Type        Narration 

• Process       Understand, interpret  
       integrate 

• Item       Simple MCQ 
•  Proficiency Level     1b 

 
• 73 % answered correctly  

• Although the answer is right there students who have restricted vocabulary 
may get lost in the maze of words 



QUESTION 8.2 
 
When the woman says, “and then I’ll see to you” (line 92) she means that she is 
 
A. sure that the cat won’t hurt her. 
B. trying to frighten the cat. 
C. intending to shoot the cat. 
D. planning to feed the cat. 
 
 
GIFT SCORING 8.2  
Full credit:  
 C. intending to shoot the cat.  
No credit:  
 Other responses and missing 



Framework    8.2    Characteristics  
• Scenario      Personal 
• Text format       Continuous 
• Type        Narration 

• Process       Understand, interpret  
        

• Item        Complex MCQ 

•  Proficiency Level     2 
 

• 40 % answered correctly 
• The span of reading that the student has to cover is  from first paragraph to 

line 92—if not a sustained reader, he might look for target words and lose the 
meaning  

• Tip:--Train students to ensure a thorough first reading and then make 
connections between parts 



QUESTION 8.3 
 
Do you think that the last sentence of “The Gift” is an 
appropriate ending? 
 
Explain your answer, demonstrating your understanding 
of how the last sentence relates to the story’s meaning. 



Framework   8.3     Characteristics  
• Scenario      Personal 
• Text format       Continuous 
• Type        Narration 

• Process       Evaluate and reflect 
• Item       Open Constructed  

       response 
•  Proficiency Level     3 

• 37 % answered correctly  

Challenging question…..only efficient readers will be able to 
answer 



GIFT SCORING 8.3  
Full credit:  
 
Goes beyond a literal interpretation of the story while interpreting it in a way which is 
consistent with accurate literal comprehension. Evaluates the ending in terms of thematic 
completeness, by relating the last sentence to central relationships, issues or metaphors in 
the story. Answer may refer, for example, to the relationship between the panther and the 
woman; to survival; or to a gift or thanks. Opinion about appropriateness may be stated or 
implied.  
 
• Yes. The story has brought the woman into contact with what is really essential in life, 

and the clean white bone is a symbol of that.  
• Yes. I suppose that what was left of the ham by the panther was also a gift, the message 

being “live and let live”.  
• Yes. The bone is like a gift, and that is the theme of the story.  
• Yes. The ham bone reminds us of what could have happened to the woman.  
• It is appropriate because the animal sort of thanked her for the ham 



Partial credit: -  
Goes beyond a literal interpretation of the story while interpreting it in a way which is consistent with accurate 
literal comprehension. Evaluates the ending in terms of style or mood, by relating the last sentence to the 
general style or mood of the rest of the story. Opinion about appropriateness may be stated or implied.  
Yes, it fits the matter-of-fact telling of the story.  
Yes, it continues the effect of something eerie.  
No, it is too abrupt when most of the story is given in great 
 
Responds at a literal level, in a way which is consistent with accurate literal comprehension of the story. 
Evaluates the ending in terms of narrative sequence, by relating the last sentence to explicit events, (e.g. the 
cat having eaten the meat; the visit of the panther to the house; the subsiding of the flood). Opinion about 
appropriateness may be stated or implied.  
• Yes it gives you an answer to the question of whether the cat ate the food.  
• No. The part about the meat was already finished.  
• It is finished because the meat is finished and so is the story.  
• Yes. Now that the flood has subsided and it has eaten the meat, there is no reason for the cat to stay.  
• I think it was a good ending because it proves that she had a panther on her porch. [Understanding at a 

literal level that the events in the story “really happened”.]  
• No, it is not a suitable end, it was not a gift, but it was very dangerous. [Indicates a wholly literal reading.]  
• It is appropriate to describe that it was after the rain. [Reference to the end of the flood] 





QUESTION 8.4 
 
“Then creaking and groaning with effort the house struggled up …” (line 24) 
What happened to the house in this part of the story? 
 
A. It fell apart. 
B. It began to float. 
C. It crashed into the oak tree. 
D. It sank to the bottom of the river. 
GIFT SCORING 8.4  
 
Full credit:  
 B. It began to float.  
 
No credit:  
 Other responses and missing 



Framework   8.4     Characteristics  
• Scenario      Personal 
• Text format       Continuous 
• Type        Narration 

• Process       Locate, access and  
       retrieve information 

• Item       Simple MCQ 
•  Proficiency Level     1b 

 
• 85 % answered correctly  
• Students may not be familiar with the phrase struggled up and so may answer 

incorrectly 
• Tip—Use vocabulary enhancement strategies consistently 



The image part with relationship ID rId2 was not found in the file.



GIFT SCORING 8.5  
 
Full credit: 
Recognises that the descriptions are intended to evoke pity. Reference to writer’s intention or effect on the reader 
may be stated or implied. Reference to what happens in the rest of the story may be stated or implied. May 
suggest that:  
 
 (1) the descriptions quoted link the panther with the woman (or humans generally) in suffering; OR  
 (2) the descriptions quoted prepare for the woman’s later compassionate behaviour towards the 
 panther; OR  
 (3) the panther is presented as an object of compassion.  

• The panther sounds almost like a human, so it is like the woman, and you feel sorry for both of them. 
[Explicit reference to the link between the panther and the woman/humans. (1) Explicit reference to 
the effect on the reader.]  

• It makes you realise straight away that the panther is also a victim of the flood. [Implicit reference to 
the link between the panther and humans in “also”. (1) Explicit reference to the effect on the reader.]  

• The woman seems to feel sorry for it before she knows what it is. [Links the extracts with the woman’s 
later compassionate behaviour (2), without explicit reference to intention or effect.]  

• It makes you feel sorry for the panther. [Implied accurate understanding of descriptions’ nuances. (3) 
Explicit reference to effect on reader.]  

• It sounds sad and distressed. [Implied understanding of descriptions’ nuances (3), with implicit 
reference to author’s intention] 



Partial credit: -  
Refers to possible intentions (or effects) of the quoted descriptions, other than that of evoking pity. Comment is 
consistent with comprehension of the text. Reference to writer’s intention or effect on the reader may be stated or 
implied. References to what happens in the rest of the story may be stated or implied. May refer to: 
(1) the intention/effect of creating suspense or mystery (Note that such terms as “frightening” and “scary” are 

considered to show lack of comprehension of the quoted descriptions; and “interesting”, “easy to read” and “clear” 
are not considered to be adequately specific); OR ---Important—make NOTE 

(2) the idea that the panther is presented from the woman’s point of view.  
• Because it creates suspense. You don’t really know what was crying. [1]  
• It introduces the panther slowly. [1]  
• It’s exciting. [1]  
• You don’t know what it is, just like the woman. [Combination of (1) and (2).]  
• It describes the woman’s feelings about the panther  

Refers to the literal information given in the quoted descriptions. Comment is consistent with comprehension of the 
text. Reference to writer’s intention or effect on the reader may be stated or implied. References to what happens in 
the rest of the story may be stated or implied. May refer to:  
(1) the realistic depiction of the panther; OR  
(2) the way the descriptions fit with the literal setting and situation.  

• The panther is a wild animal and wild animals cry. [1]  
• The panther was hungry, and these animals make a noise when they are hungry. [1]  
• She would notice the sounds it made because it was dark so she couldn’t see it. [2]  
• Hearing the panther now makes her remember when she has heard one before. [2] 



No credit: - 
 
Gives insufficient or vague answer.  
• It makes it more interesting.  
• It is strong descriptive language.  

 
 Shows inaccurate comprehension of the material or gives an implausible or 
irrelevant answer.  
• The panther sounds vicious as though it is waiting to get her. [Implausible]  
• These descriptions present the panther in such a way as to frighten the 

reader. [Inaccurate]  
• She is telling the story from the panther’s point of view. [Inaccurate]  



Framework   8.5     Characteristics  
• Scenario      Personal 
• Text format       Continuous 
• Type        Narration 

• Process       Understand, interpret  
       integrate 

• Item       Open constructed   
       response 

•  Proficiency Level     2 
 

• 43 % answered correctly  
• Not a “right there question”—panthers are rarely associated with compassion 

• Also make a note of the exhaustive scoring key 



 
 
Gift QUESTION 8.6 
 
What does the story suggest was the woman’s reason for feeding the 
panther? 



GIFT SCORING 8.6  
 
Full credit: - Recognises the implication that the woman is motivated by pity or empathy 
towards the panther. May also mention that the woman does not consciously understand 
her own motivation.  
• She felt sorry for it.  
• Because she knew what it felt like to be hungry.  
• Because she’s a compassionate person.  
• To help it live. 

No credit: - Gives insufficient or vague answer.  
Shows inaccurate comprehension of the material or gives an implausible or irrelevant answer. May describe 
the woman’s motivation in terms of self-protection or fear.  
• She thought it would go away if she fed it.  
• Because she was frightened of it.  
• She wanted to make it her pet. [Implausible]  
• To make friends with it. [Implausible]  
• Because she loved it. [Implausible] 



Framework   8.6     Characteristics  
• Scenario      Personal 
• Text format       Continuous 
• Type        Narration 

• Process       Understand, interpret  
       integrate 

• Item       Open Constructed  
       Response 

•  Proficiency Level     2 
 

• 57 % answered correctly  
• Although the answer is right there students who have restricted vocabulary 

may get lost in the maze of words 
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Framework  8.7     Characteristics  
• Scenario      Personal 
• Text format       Continuous 
• Type        Narration 

• Process       Reflect and Evaluate 
• Item       Open Constructed  

       response 
•  Proficiency Level     3 

 
• 64 % answered correctly 

• note that , not only is the student expected to interpret the story but also use 
application skills to debate an issue based on it. Requires higher order reflection 
and evaluation skills   

•  can we picture our 15 year olds answering it or do we need to prepare them better 
 
 





QUESTION 15.1 
Arnold Jago’s aim in the letter is to provoke 

a) guilt. 
b) amusement 
c) fear. 
d) Satisfaction 
 

IN POOR TASTE SCORING 15.1  
 
Full credit: A. Guilt.  
 
No credit: Other responses and missing 



Framework   15.1     Characteristics  
• Scenario      Public 
• Text format       Continuous 
• Type        Report 

• Process       Reflect and Evaluate 
• Item       Complex MCQ 

•  Proficiency Level     3 
 

• Note that , although it is a very short text the student is expected to interpret the 
letter and before he does that he has to contextualize it. Our students are not used 
to these kind of texts. 

•  Can we picture our 15 year olds answering it or do we need to prepare them 
better 
 
 



QUESTION 15.2 
What kind of response or action do you think Arnold Jago would like his letter to prompt? 
_________________________________________________________________________________________
_________________________________________________________________________________________ 

 
Framework   15.2     Characteristics  
• Scenario      Public 
• Text format       Continuous 
• Type        Report 
• Process       Reflect and Evaluate 
• Item        Complex MCQ 
•  Proficiency Level     3 

 
• Student may wonder who the ‘you’ is here. He has to think on his own and formulate a 

response 
•  What need we do?? 

 
 



IN POOR TASTE SCORING 15.2  
 
Full credit:   
Government/individuals should spend more on (overseas) aid.  

• People donating more money to overseas aid.  
• Donate money to charities.  
• People should spend less on chocolate and more on the poor.  
• People spending less money on chocolate and more on the overseas sick. [Limited sense of aid, but still gets 

main thrust.] That people don’t spend all their money on chocolate rather than overseas. [Poorly expressed 
but has some sense of the interrelationship Jago refers to.]  

• An increase in the spending of people and Government towards overseas aid to help the poor. He also wants 
people to feel guilty and buy less chocolate or to donate money to overseas aid for the poor.  

• People instead of buying and eating chocolate should give to a good cause and not be so self-indulgent.  
 
Government/individuals should change their priorities or awareness.  

• Change our priorities.  
• He would like people to raise their awareness about how we spend our resources.  
• People stirred up to think more of helping others than indulging in personal pleasures. [Focuses on attitude 

(“think more”) rather  than action. 
• People’s awareness that the poor need our help, for people to do something about it. [Emphasis on 

awareness.] 
 
 



No credit:  
- Identifies the writer’s strategy, to make the reader feel guilty.  

• Feel guilty / ashamed. 
- Spend less on chocolate / be less greedy.  

• Not buy any more chocolate.  
• Stop eating junk food.  
• He would like to see us doing more with ourselves than pigging out on chocolate. [Misses the 

main point of what the “something else” is; emphasis is on eating.]  
- Other responses., including vague, inappropriate or irrelevant answers.  

• He would like the government to be sacked.  
• He would like people to say, “I will donate all my money to charity.”  
• Nothing. sI don’t agree with Arnold Jago.  
• Agree with him.  
• I think he wants other people to agree and to start to do something about it. [Too vague.] sI think 

he would like letters with written opinions and what they should do to help this problem. [Vague 
unspecified support/discussion of the issue. Equivalent to “Agree with him”.]  

• He may like to see people’s suggestions on how to fund raise for overseas using chocolate or to 
see a general response to his letter about our priorities. [Response shows basic misunderstanding 
of the argument.] 

- Off task and missing 



READING UNIT 17 : BEES 
Bees Text  
The information on this page and the next page is 
from a booklet about bees. Refer to the information 
to answer the questions which follow it.  
Collecting Nectar  
Bees make honey to survive. It is their only essential 
food. If there are 60,000 bees in a hive about one 
third of them will be involved in gathering nectar 
which is then made into honey by the house bees. 
A small number of bees work as foragers or 
searchers. They find a source of nectar, then return 
to the hive to tell the other bees where it is.  
 
Foragers let the other bees know where the source 
of the nectar is by performing a dance which gives 
information about the direction and the distance 
the bees will need to fly. During this dance the bee 
shakes her abdomen from side to side while 
running in circles in the shape of a figure 8. The 
dance follows the pattern shown on the following 
diagram. 

MAKING HONEY When the bees arrive at the hive carrying 
nectar they give this to the house bees. The house bees 
move the nectar around with their mandibles, exposing it 
to the warm dry air of the hive. When it is first gathered the 
nectar contains sugar and minerals mixed with about 80% 
water. After ten to twenty minutes, when much of the 
excess water has evaporated, the house bees put the 
nectar in a cell in the honeycomb where evaporation 
continues. After three days, the honey in the cells contains 
about 20% water. At this stage, the bees cover the cells 
with lids which they make out of beeswax. At any one time 
the bees in a hive usually gather nectar from the same 
type of blossom and from the same area. Some of the main 
sources of nectar are fruit trees, clover and flowering trees. 
GLOSSARY house bee a worker bee which works inside the 
hive. mandible mouth-part. 



QUESTION 17.1 
What is the purpose of the bees’ dance? 
a) To celebrate the successful production of honey. 
b) To indicate the type of plant the foragers have found. 
c) To celebrate the birth of a new Queen Bee. 
d) To indicate where the foragers have found food. 

 

Framework       Characteristics  
• Scenario     Educational 
• Text format     Mixed 
• Type      Description  
• Process      Locate information   

   
• Item      Simple MCQ 
•  Proficiency Level   1 (b) 



BEES SCORING 17.1 
 
Full credit: B. To indicate where the foragers 
have found food.  
 
No credit: Other responses and missing. 



Framework       Characteristics  
• Scenario     Educational 
• Text format      Mixed 
•  Type      Description 
• Process      Locate Access and    

      retrieve target information 
• Item       Short answer 
• Proficiency Level    1( b) 

QUESTION 17.2 
Write down three of the main sources of nectar. 
1._______________________________________________  
2._______________________________________________  
3._______________________________________________  
 



BEES SCORING 17.2 
Base scoring on the following responses:  

a: fruit trees  
b: clover  
c: flowering trees  
d: trees  
e: flowers 

Full credit: abc, abe, bde (in any order) 
 No credit:  
- Other responses, combinations of a,b,c,d and e, or 

other answers.  
• Fruit 

 - Off task and missing 



Framework       Characteristics  
• Scenario     Educational 
• Text format      Mixed 
• Type       Description 
• Process      Retrieve information    

      
• Item       Complex MCQ 
• Proficiency Level    L 2 

QUESTION 17.3 
What is the main difference between nectar and honey? 

a) The proportion of water in the substance. 
b) The proportion of sugar to minerals in the substance. 
c) The type of plant from which the substance is gathered. 
d) The type of bee which processes the substance. 



 

BEES SCORING 17.3 
 
Full credit: A. The proportion of water in the 
substance.  
 
No credit: Other responses and missing 
 



Framework       Characteristics  
• Scenario     Educational 
• Text format      Mixed 
• Type        Description   
• Process      Locate—Scan and    

      retrieve information   
• Item       Closed constructed response 
• Proficiency Level    2 

QUESTION 17.4 
In the dance, what does the bee do to show how far the food is from the hive? 
………………………………………………………………………………. 
………………………………………………………………………………. 
………………………………………………………………………………… 
………………………………………………………………………………… 



BEES SCORING 17.4 
 
Full credit: Indicates that information is given BOTH by shaking of abdomen AND by the 
length of time the abdomen is shaken.  

• How long the bee shakes her abdomen for.  
• It shakes its abdomen for a certain length of time.  

Partial credit:  
- Mentions shaking of abdomen only. (Answer may be partly inaccurate.)  

• She shakes her abdomen.  
• She shows how far it is by how fast she shakes her abdomen.  

-        Mentions length of time without mentioning shaking of abdomen..  
• How long she dances for. 

No credit:  
- Irrelevant, inaccurate, incomplete or vague answer.  

• How fast the bee runs around in the figure 8.  
• How big the figure 8 is.  
• How the bee moves.  
• The dance.  
• The abdomen. 

 - Off task and missing. 



Framework       Characteristics  
• Scenario     Educational 
• Text format      Mixed 
• Type        Description   
• Process      Locate—Scan and    

      Retrieve information, generate inference   
• Item       Open constructed response 
• Proficiency Level     L 2 

Bees QUESTION 17.5 
What is the secondary product that the bees produce? How is it 
useful? 
…………………………………………………………….............................................................
.......................................................................................................................... 



BEES SCORING 17.5 
 
Full credit: Bee-Wax, is non-toxic, also edible, used as a lubricant and an 
ingredient in cosmetics, also used  in making candles 
 
Partial credit:  
for making candles 
- . 
No credit:  
- Irrelevant, inaccurate, incomplete or vague answer.  

• - Off task and missing. 



Framework       Characteristics  
• Scenario     Educational 
• Text format     Mixed 
• Type       Description   
• Process      Evaluate and reflect   

• Item      Open constructed response 
• Proficiency Level     L3 

QUESTION 17.6 
The text mentions honey as an essential food for the bees? Have you 
ever wondered what the bees eat once all the honey from the 
honeycomb is taken away by human beings? 
…………………………………………………………….....................................
....................................................................................................................... 



BEES SCORING 17.6 
 
Full credit: Most bees use nectar and the protein rich pollen as their food. 
Worker bees and queen bee feeds on royal jelly 
 
Partial credit: Nectar 
 
No credit:  
- Irrelevant, inaccurate, incomplete or vague answer. eg 
- Off task and missing. 
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